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> AEPIC PROJECT - Greetings
GREETING FROM AICS
Over the course of more than 30 years of active presence in Palestine, the Italian
Agency for Cooperation and Development (AICS) has carried out hundreds of projects and initiatives in a variety of areas of intervention: support to the social and
healthcare sectors, economic development activities, protection of human rights,
humanitarian interventions aimed at guaranteeing the right to access to water, education and ensuring dignified living conditions for the most vulnerable segments
of the population, always with respect for the cultural identities and differences.
The “Italian” projects have always been distinguished by not wanting to impose a
“top-down” model; instead, they are the result of participatory processes that involve the local communities as well as the Palestinian institutions and authorities.
The AEPIC Project of Reggio Terzo Mondo - RTM is one of the most striking examples of this approach to cooperation, involving dialogue, discussion, exchange,
and mutual acceptance. Moreover, it is a project that is entirely innovative for the
Palestinian context, as it aims to strengthen and improve the educational offer of
the early childhood educational centres, which are undervalued in the local context but at the same time are fundamental for the cognitive growth and relational
development of the children. This action takes place on two levels: one strictly tied
to educational practice, through a revisitation of the educational approaches and
tools, and another more management-based, by means of professional development aimed at the directors of the educational centres and representatives of the
Palestinian Ministry of Education and Higher Education.
The innovative scope and the holistic vision of the project, in addition to the
demonstrated professionalism of the staff of RTM, prompted the Italian Ministry of
Foreign Affairs and International Cooperation (then replaced by AICS) to fund the
AEPIC Project, for which this book describes the best practices so that they can be
replicated and developed to maximize the impact of the results achieved thus far.
The AICS field office in Jerusalem, for its part, continues to monitor the develop4

ments of the AEPIC Project and to support the Palestinian educational sector, in
line with the priorities of the sector identified in the 2015-2017 AICS planning document Un mondo in comune (A World in Common), which states as a priority the
promotion of education and training for children and youth, also in line with the
policies delineated by the European Joint Programming and with those set forth
by the Palestinian National Political Agenda 2017-2022.
In conclusion, I would personally like to thank the Italian and Palestinian staff of
RTM, as well as all those involved in the activities of the AEPIC Project, as they clearly demonstrate that passion, dedication, and the desire to be actively involved are
the basis for true change.
Cristina Natoli
Director of the AICS Office in Jerusalem
Mujir Ad-Din St. 2
Sheik Jarrah-Jerusalem
Tel: + 972 (0)2 532 7447
Fax: + 972 (0)2 532 2904
email: aics@itcoop-jer.org
website: http://www.itcoop-jer.org/
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GREETING FROM THE MUNICIPALITY OF REGGIO EMILIA
The decision to set up a commission dedicated to promoting and coordinating
the territory’s propensity for international dialogue attests to the awareness of the
role that cities can have in the construction of cooperation projects.
These projects envision cooperation between communities aimed at fostering encounters and exchanges of knowledge and reflections on the basic principles that
must be respected and governed to create the conditions for the harmonious development of territories. Today, this awareness of the role played by cities is also
favoured and recognized at the international level by the discussions on the aims
of sustainable development.
Cities and local governments guide and accompany entire territories, and have
the essential role of sensitizing the communities to acquire full awareness that
their actions can have an impact far beyond their own geographical limits.
The collaboration initiated with AEPIC is characterized as an opportunity of professional development, encounter, and joint growth of professionals who work in
early childhood education in Palestine. In this book we do not present a project
aimed at transferring models but an experience of professional development and
exchange centred on the principles of the centrality of childhood, the rights of children, and the quality of educational services.
Reggio Emilia conceives in this way the strategies and interventions in international cooperation: enabling exchanges and discussions to support the affirmation
of human rights (primarily those of children). Precisely for this reason, AEPIC has
been – for the teachers and the educators of the schools of Reggio Emilia – an important moment of reflection on the conditions and the quality of the educational
services in the Occupied Territories and on the conditions of childhood in contexts
of serious deprivation of certain basic freedoms (first and foremost, freedom of
movement, restriction of spaces and other contexts which can create fragility, and
so on). In these Occupied Territories, the public preschools are now taking their
first steps, also looking to different international experiences. For Reggio Emilia,

therefore, it is an opportunity to question how we can be suitable interlocutors,
offering our own experiences as part of a dialogue that, as mentioned before, is
not intended as a transfer of models, but rather an opportunity for mutual growth
and exchange.
Our friendship with the Palestinian territories, as well as the ties between Reggio
Emilia and the community of Bethlehem, represent a consolidated relationship
that has matured over the years, generating important opportunities for mutual
growth. The Municipality, bound by a Declaration of Friendship to the city of Beit
Jala since 2005, has participated in and initiated important cultural, sports, and
technical exchanges in last ten years. The AEPIC project and the collaboration with
the non-governmental organization Reggio Terzo Mondo (RTM) represent one of
the most important steps in this history of friendship, creating synergy between
two important experiences that our territory has gained: the Reggio Emilia Approach and development cooperation.
Serena Foracchia
Commissioner for International and Intercultural Affairs
of the Municipality of Reggio Emilia
Piazza Prampolini, 1
42121 Reggio Emilia
Tel: +39 0522 456654
email: segreteria.assessoreforacchia@comune.re.it
website: http://www.comune.re.it
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I drew the school, the plaza of the school, the
classroom of the school, and the clock of the
school. Wisam and I are going to school.
Zen, 5.6 yrs
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THE AEPIC PROJECT
Francesco Gradari, Program Manager for Western Balkans and Middle East – RTM
The child now begins to be at the centre of the action of our schools.
When we heard these words, pronounced in unison by our Palestinian partners
in the Steering Committee, March 2017, did we understand that we were truly on
the right path. The AEPIC Project – Alliance for Inclusive and Quality Early Childhood
Education in the West Bank – had begun exactly two years before, setting itself very
high goals.
AEPIC was conceived, in fact, to contribute to increasing the quality and the
inclusion of girls and boys in the early childhood educational services in the West
Bank. The quality of the services was increased by strengthening the management
and leadership capacities in the sector on the part of the MOEHE and by improving
the professional competencies of the public and private educational personnel
at every level: officials, district supervisors, preschool directors and teachers. The
goal of increasing inclusion in the educational services, on the other hand, was
pursued on three levels:
• the participation of the families, especially the mothers, in the activities of the
schools
• the start and/or consolidation of new preschool spaces in marginalized areas
of the West Bank
• professional development for school personnel on the needs of children with
special rights.

Olive tree,
Adrian, 5.4 yrs
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The Project promoted human development by supporting the creation of a
Palestinian educational system centred on the rights of the child, on the quality of
learning, and on the professional development of the teachers. Thanks to AEPIC,
the Palestinian schools were able to learn about, be inspired by, and experiment
with an educational philosophy that by its nature is flexible, gives value to the local
strengths and, as shown by the international dissemination of the Reggio Emilia
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Approach, is applicable in different contexts.
The goal of the AEPIC Project was also to stimulate the public-private partnership
in the sector of early childhood education. The seven pilot schools operated by
the Palestinian partners (MOEHE, PL, PGO, PGC, IBDAA)1 and the Governorate
of Bethlehem, respectively, were the actors and the arena for establishing the
dialogue between public and private schools. In fact, the Project supported
the creation of a network of the various public and private subjects involved,
enabling the initiation of an exchange on educational issues at the local level.
The pilot experience of the Governorate of Bethlehem had already been and will
still be made available for other schools in the rest of Palestine2, by means of this
publication and other specific initiatives for disseminating best practices (e.g.
pedagogical exchanges, seminars).

Exchanges of experiences and of best practices between preschools were also
carried out on three levels:
• between the territory of Reggio Emilia and Palestine
• within the area of Bethlehem (pilot schools)
• between the area of Bethlehem and other Governorates of Palestine (Ramallah,
Jenin, Tulkarm, Hebron and Qalqiliya).

The Project was characterized by integrated targeted actions of capacity
development of the institutional actors at all levels involved in the preschool sector
(Ministry, Directorate of Education, preschools, preschool classes).
The methodological assumption of reference was to enhance the existing
competencies. In fact, the professional development programmes proposed
adopted a participatory methodology, in which experience of those who took part
was considered a resource and a starting point. As much as it was possible for us,
we also tried to enter into the Palestinian preschools discreetly.
A central focus was placed on learning by doing, on understanding rather than
memorizing, in order to stimulate in the school personnel their own individual
creativity, analytical capacity and positive problem-solving. Therefore, of crucial
importance in this experience were the activities of the study visit in Italy, during
which the beneficiaries had the opportunity to participate in job shadowing
experiences along with their colleagues in Reggio Emilia.

This publication offers us a precious space to extend our heartfelt thanks to all
those who made possible the experiences of exchange described in the pages
that follow:
- to the officials of the MOEHE, for the efforts they are making to guarantee to all
Palestinian children the right to education
- to the directors and teachers of the seven pilot schools of Bethlehem, for having
opened the doors of their schools to us and for the passion they showed for their
work
- to the personnel of Reggio Children and of the Preschools and Infant-toddler
Centres - Istituzione of the Municipality of Reggio Emilia, for the extraordinary
professionalism and competence they brought to the table
- to the funders (Italian Agency for Development Cooperation, the Italian Bishops’
Conference, the Emilia-Romagna Region), for the faith they have shown in us and
in our work
- to the working team in Palestine, for their hard work and efforts in these three
years of the Project, starting right from the initial stages of developing ideas and
setting objectives.

1

The Project Partner fact sheets can be consulted on pages 62 to 66

The locations involved in the AEPIC Project are: Abwein, Ad Duheisha Camp, Al Jab’a, Al Khas, Anin,
Ar Ras, Arabbuna, Beit Jala, Beit Sahur, Bethlehem, Burqa, Deir al Ghusun, Deir Qaddis, Dhaher al ’Abed,
Far’un, Jerusalem, Hebron, Husan, Immatin, Jenin, Jit, Kafr ‘Abbush, Qalqiliya, Ramallah, Saffarin, Tulkarm,
Zabda

2

The statement made by our Palestinian partners with which we introduced this
text represents for us both a caution to be remembered and an invitation to go
forward in the path undertaken, in the awareness that the fruits of the seeds
planted during these years will require the passing of a number of seasons before
they can be harvested.
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Title

ALLIANCE FOR INCLUSIVE AND QUALITY EARLY CHILDHOOD EDUCATION
IN THE WEST BANK (AEPIC)

Area of
intervention

Palestine
Governorates of Bethlehem, Ramallah, Jenin, Tulkarm, Hebron and Qalqiliya

Promoting
organisation

RTM – Volontari nel Mondo

Italian Partners

•
•

Preschools and Infant-toddler Centres – Istituzione of the Municipality
of Reggio Emilia
Reggio Children s.r.l.

Palestinian
Partners

•
•
•
•
•

Palestinian Ministry of Education and Higher Education (MOEHE)
Latin Patriarchate of Jerusalem – Schools Division (PL)
Greek Orthodox Patriarchate of Jerusalem – Schools Division (PGO)
Greek Catholic Patriarchate of Jerusalem – Schools Division (PGC)
Ibdaa Cultural Association (IBDAA)

Main Donor

Italian Agency for Development Cooperation (AICS)

Other donors

Italian Bishops’ Conference (CEI)
Emilia-Romagna Region (RER)

Duration

39 months (1 March 2015 – 31 May 2018)

Objectives

General objective: to contribute to increasing quality and inclusion in early
childhood educational services in the West Bank
Specific objective: to strengthen the public-private partnership in the sector of
early childhood education in the Governorate of Bethlehem, with exchange of
best practices in the rest of the West Bank

Target group

•

•

•
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MOEHE
General Education Department, responsible for early childhood
education
- Education Directorates of Bethlehem, Ramallah, Jenin, Tulkarm, Hebron
and Qalqiliya
-

-

7 pilot preschools of the Governorate of Bethlehem
Preschool of the Latin Patriarchate - Beit Jala
Preschool of the Greek Orthodox Patriarchate - Beit Sahour
Preschool of the Greek Catholic Patriarchate - Beit Sahour
Preschool of the Dheisheh Refugee Camp
Public Preschool and Training Centre of Bethlehem
Preschool class at Tal-Al rabee public school - village of Husan
Preschool class at Banat al-Tawafoq public school - village of Jaba’a
22 public preschool classes of the Governorates of Bethlehem, Ramallah,
Jenin, Tulkarm, Hebron and Qalqiliya

Expected
outcomes

•
•
•

Main activities

Strengthening of the professional capacities of the MOEHE in the
management of the entire cycle of early childhood educational services
Improvement in the quality of the educational services offered by 7 pilot
preschools (public and private) of the Governorate of Bethlehem
Fostering the dissemination of knowledge and of best practices between
public and private preschools within the Governorate of Bethlehem and in
the rest of the West Bank

Work Package 1 – CAPACITY BUILDING OF THE MINISTRY
• Professional development of the Ministry personnel on planning,
monitoring, and assessment of the preschool educational services
• Study tour to Reggio Emilia for the Ministry personnel
• Support to the start-up of preschool classes in 25 public schools of the West
Bank
• Technical assistance to the Ministry personnel for the supervision of the
preschools and the professional development of the preschool personnel
Work Package 2 – PROGRAMME OF EXCHANGE WITH PILOT SCHOOLS OF
BETHLEHEM
• Professional development of the personnel of the 7 pilot schools of the
Governorate of Bethlehem
• Study tour to Reggio Emilia for the personnel of the 7 pilot schools
• Supply of equipment and educational materials to the 7 pilot schools
• Support to the 7 pilot schools in the implementation of new services for
children and families
Work Package 3 – DISSEMINATION OF BEST PRACTICES
• Creation and development of a Forum between schools of the Governorate
of Bethlehem
• Preparation and dissemination of a publication on early childhood
education
• Organization of seminars on early childhood education in the West Bank
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CHALLENGES AND OPPORTUNITIES
IN EARLY CHILDHOOD EDUCATION IN PALESTINE
Ayyoub Olyan, Director-General of the General Education Department, MOEHE
Suheir Awwad, Director of the preschool sector of the General Education
Department, MOEHE
Samar Hamad , Supervisor of the preschool sector of the General Education
Department, MOEHE

Zeid, 5.1 yrs

The only immunity
		
lies in diversity,
in maintaining
			
our humanity.
Mahmoud Darwish, Palestinian writer and poet

The children of Palestine, despite the difficulties and the limited possibilities, deserve all our best efforts, because investing in children will undoubtedly bring cultural and economic advantages to the Homeland and to the citizens, because a
healthy and solid base leads to an equally healthy and solid outcome. A number
of international studies and research projects support and demonstrate the strategic value of investing in the well-being of children starting from the first years of
life, years in which abilities, competencies, and thought structures take shape that
are fundamental for each individual.
As the Ministry of Education and Higher Education, we are constructing a comprehensive vision regarding the relationship between education and learning in
early childhood. This vision supports the children in constructing all aspects of the
personality, helps them to acquire a sense of security and self-confidence, offers
them the opportunity to express themselves and to be the conscious constructors
of their own identities, encourages them to build relationships with other people,
and fosters their natural propensity for discovering the environment and the world
around them.
The Guidelines of the Ministry of Education and Higher Education support the right
of each Palestinian child to have access to preschool. All children must have the
opportunity to acquire competencies and knowledge so that they can experience
a healthy and serene childhood in a safe and appropriate educational environ11
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ment, as the construction of an advanced society is based on a solid educational structure right from the early years. To this end, the Ministry of Education and
Higher Education plans to make the preschool segment compulsory.
In recent years, we have invested in early childhood and achieved the following
successes, which took shape starting from the beginning of 2016:
- The publication of a document containing the general guidelines for the national curriculum for preschools in Palestine in May 2016;
- The launch of the “National Strategy for Early Childhood Development and Intervention 2017- 2022”, which was produced with the participation of the Ministry of Health and the Ministry of Social Development;
- The launch of the professional standards for preschool teachers in May 2017;
- The publication of the “Guide for Preschool Teachers” in accordance with the
decree of the Cabinet of Ministers no. 04/134/17/mu/rg for the year 2017 on
10.01.2017, which envisages the approval of the general guidelines for the preschool sector in Palestine and which also includes making preschool compulsory;
- The official launch of the “Guide for Preschool Teachers” on 29.10.2017, distributed to the public and private preschools for the purpose that it will be formalized and applied.
For the next phase, we have planned in our programme to increase of the percentage of children enrolled in preschool by means of the following actions:
- Increasing the number of public preschool classes by reconstructing the infrastructures of the state primary schools, making use of existing classrooms
to be adapted and reorganized, providing teaching materials, furnishings, and
educational games, and organizing teacher training, with the aim to offer a free
and high-quality service to all children;
- Incentivizing the municipalities and the associations to support the early childhood sector and open new preschools in zones where there are none;
- Encouraging the private sector to invest in this scholastic segment in order to
raise the percentage of enrolments from the current 56% to 70% by 2022.
12

The Ministry of Education and Higher Education has participated in the AEPIC project with great interest and conviction. In fact, we have put all the available resources in place so that, in an international dialogue and also looking at different
pedagogical theories, a different Palestinian experience on the work approach in
the preschools can be set in motion. The schools have begun to experiment with
different experiences, adopting the theories that best adapt to the capacities and
possibilities of work with their children, remaining in line with the objectives required of the preschools to guarantee the children’s psycho-physical well-being
and the possibility for them to develop the skills necessary for subsequently attending primary school.
In addition, the AEPIC project has supported the Ministry’s strategies for the educational experience of twenty-five preschool classes (some of which newly
opened) and seven public and private preschools, which are therefore successfully meeting the challenge of being adequate to the needs of five- and six-year-old
children.
This project was the result of a collaboration between the Ministry of Education
and Higher Education, Reggio Children, and RTM. The organization RTM coordinated the AEPIC project on behalf of the public and private preschools in Palestine, putting them in dialogue with each other and creating the conditions for an
exchange of experiences in learning about the Reggio Emilia Approach and its philosophy. All the schools contributed their own cultural differences and richness,
leading to dialogues that were open and interesting because they conveyed different points of view and different experiences. The exchange involved meetings
with representatives of the Ministry, among school administrators, among teachers, and with the parents. All this has offered many different opportunities to reflect and to take advantage of teachings beneficial to Palestine, always taking into
account the Palestinian specificities in reference to both the cultural, political, and
social context and the available resources.
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The AEPIC project was a further stimulus for those who work in early childhood
education in order to give new impetus to the sector, and thus it was an important
investment. The educational approach proposed in the project included the competencies necessary for the enrichment of the indoor and outdoor spaces viewed
as a single safe educational environment. Many different possibilities were also
proposed that would be useful for the children so that they can play, discover, and
develop the skills they need. Similarly, the project initiated a number of professional development courses for teachers on how to relate with the children, taking
into account their particular characteristics of growth and development and their
physical and mental needs based on the different possibilities and capabilities of
each child.
Alongside the work in the schools, the project also worked to create dialogues
among the educational supervisors, who are Ministry personnel responsible for
supervising and supporting the preschools in their educational work, ensuring
compliance with the regulations, and providing for certain aspects of the administrative management, and also to create dialogues between these supervisors and
the schools. The supervisors have a pivotal role in the work on the territory that
the Ministry has carried out and proposed to do in order to support the growth of
the preschools in each governorate of Palestine.
In order to disseminate as widely as possible the encounter with the Reggio Emilia
Approach and to inform all the Palestinian territory of the work of change undertaken by the pilot schools, three national seminars were held in Ramallah, Hebron,
and Nablus. The seminars provided an important opportunity to share the project, to listen to doubts and questions, to explain the choices, and to create an
opportunity of exchange and sharing between the supervisors, the directors, and
the teachers of public and private preschools throughout Palestine.
We hope that this publication will be a further tool for promoting children’s right to
high-quality education in Palestine.

Nuha, 5.4 yrs

John, 5.5 yrs
13
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“WE HAVE THE RIGHT TO GROW” Lisa, 5 years old
Claudia Giudici, President of Reggio Children s.r.l.
For Reggio Children, and for the educational experience of the municipal infant-toddler centres and preschools, international cooperation is a significant and
strategic area of activity, because it contributes to translating into concrete action
one of our original specific goals: to defend and promote the rights and potentials
of all children.
The projects that we develop in this context – based on the exchange between
different educational experiences and on collaboration with international institutions, bodies, and associations in countries that are often operating in situations
of political, economic, social, and cultural criticality – further expand and deepen
our mission.
This context includes the collaboration of Reggio Children with the Municipality of
Reggio Emilia, RTM, and the Palestinian Ministry of Education and Higher Education that gave birth to the AEPIC Project – Alliance for Inclusive and Quality Early
Childhood Education in the West Bank, funded by AICS.
Affirming the rights of each individual, right from birth, to citizenship and active
participation in every stage of life: in starting from these principles, which are the
foundations of the Municipal Infant-toddler Centres and Preschools of Reggio Emilia, Reggio Children promotes a vision of school that places the children – all children, worldwide – at the centre of the educational project. A school reconceived as
a global educational context, in which teaching and learning are in a relationship
of virtuous reciprocity.

14

A school able to hold together the wealth of possibilities for play and discovery, the
multiplicity of approaches to knowledge-building, multisensory qualities of spaces and environments, and personal and intersubjective relationships, a school
that values the collegial work of the staff and the participation of the families.
Precisely in this perspective, right from the start of the AEPIC project one of the
main objectives was to foster and increase the presence of the parents in the
schools.
The more than fifty-year history of the municipal infant-toddler centres and preschools of Reggio Emilia teaches us that participation generates and nurtures
feelings and a culture of solidarity, responsibility, and inclusion, and produces
change and new cultures, always keeping in step with contemporary life and the
globalized world.
This history teaches us that working to build a quality education starting from the
youngest children means above all working to actualize the respect for rights.
Today, we feel that talking about rights and developing projects that are centred
on rights, in particular the rights of children, is more necessary than ever in a world
that is torn and burning, a world where the rights of many are betrayed, especially
those of the weakest people, starting from children.
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Those who work with children have the duty to renew in their daily action the hope
of being able to effect change.
With the daily commitment in the educational institutions of Reggio Emilia and the
participation in projects such as AEPIC, we want to reaffirm the right of all to the future, to education, to beauty, to play, and to relationships. A continually renewed
commitment to educate the children, and us along with them, toward self-respect
and respect for others, toward solidarity, freedom, and critical thinking, and to
show that investing in the education of children in public and participated places
means investing in the quality of life, both present and future, of us all.
Because, as a young girl in a Reggio Emilia preschool said:
“We have the right to grow.”

Cristina and Perlanti
drawn by Jamal, 5.4 yrs
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MANAGEMENT AND CULTURAL CHALLENGES
OF THE AEPIC PROJECT
by Bruna Elena Giacopini, Pedagogista - Reggio Children
Claudia Toniolo, RTM Educational Specialist
Stefano Cigarini, E35 Foundation representative for international cooperation projects
Introduction
The dialogue between the city of Reggio Emilia and the Palestinian context in international cultural, social, and economic projects was and still is clearly present in
the considerations that led to the creation of the AEPIC Project centred on certain
choices in the educational field.
Another important indication came from the world of the Palestinian state preschools. Since 2011, for the first time, preschools or at least classes dedicated to
early childhood have been contemplated in a number of Palestinian cities and
villages. The Palestinian Ministry of Education and Higher Education had in fact
approved specific legislation that provided for the opening of a number of state
preschool classes in the current primary schools, mainly single classes with just
one teacher. At the same time, private preschools for children aged three to six
under the aegis of different religious faiths or civil society organizations have been
operating for some time in Palestine, and numerous international projects have
proposed educational models and programmes.
In 2014, therefore, it was a complex situation undergoing profound change, within
a dynamic scenario that was still in the process of being defined.
Accordingly, the AEPIC Project entered into this framework, aiming to support the
right of all children to education, even those who live in the most disadvantaged
areas and children with special rights, seeking by means of inclusive strategies to
facilitate the protagonism of the families and adopting an innovative view in terms
of the educational practices.
The aim of the Project, proposed by RTM in agreement with the Municipality of
Reggio Emilia following a feasibility study carried out on site and accepted and
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strongly supported by the Palestinian Ministry of Education and Higher Education,
was thus to propose an idea of school as a learning community, as a system, as a
place open to the territory and a generator of rights, not simply the sum of classes
of different ages or a place dominated by knowledge based on academic disciplines transmitted to the children in preparation for primary school.
An invitation to imagine and effect change
From the first contacts with the teachers, it was clear that projects like AEPIC that
create a relationship between different cultures and experiences require those involved to suspend judgements based on what seems obvious and the habit of attributing social, historical, and educational meanings that are already entrenched
in time. These projects require the urgency of meeting together, with no other
purpose than to try to understand each other. We perceived that if the reason for
the choices and proposals was not understood, any considerations could be interpreted as “fleeting news”, an approach tied to a transient fashion trend and not
structural for everyday experiences.
For a number of years in the Palestinian schools, different educational programmes have been experimented with, often adopted as a list of activities to be
applied without particularly taking into account the learning opportunities for the
children and the adults of the school. The physical environment was often viewed
as a clean and orderly place dedicated to specific and defined activities, an environment that should not contain traces of the various experiences of the groups
of children at different times of the day and during the days and months of the
school year.
Consequently, reflecting together so as to be able to imagine other ways of “reading” the school environments was not simple, nor was it easy to hypothesise. Talking about learning contexts as interweavings of relationships between children,
also in dialogue with the teacher, with structured and unstructured materials, with
the need to leave traces of the learning experiences in order to re-read them and
re-signify them even after some time has passed, was not always comprehensible
because it had to do with the unexpected and the unusual. The idea often emerged
that memorization and repetition are reassuring structures that can confirm the
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children’s acquisition of the knowledge proposed by the teacher, and were thus
already, only for this reason, considered adequate.
The process of learning is long, extending over time, and it requires numerous trials and extensive experimentation to allow the child to develop and deepen the
conceptualities from different points of view. It is a path that implies both continuity and discontinuity in the relational processes between individuals and with oneself. It is a process that considers few short cuts but rather different roads: the possibility to travel paths that may seem to lead nowhere, the encounter with bridges
that will facilitate mutual understanding, or signals in languages that are not clear
or explicit, that could either create misunderstandings or open to new imaginings. In any case, every process of learning involves building many relationships,
including multidisciplinary ones. These various possibilities occurred numerous
times over the course of the AEPIC Project, and it was important to cultivate the
relationships between the people involved, to create the conditions for rethinking, together with the directors, supervisors, and teachers, the meanings and the
actions hypothesized and subsequently put into practice.
The challenge was and still is to rethink together, suspending any hasty judgements and seeking to give value to the experiences of all, without the urgency to
conclude a path.
The decision to publish a book after only two years of work (the Project envisages
three school years of activity) – a book centred on how the pilot preschools of
the Governorate of Bethlehem were and are encountering and experiencing the
change – required us to reflect with all the stakeholders of AEPIC at different times
and with different strategies. It also required us to consider, in progress, whether
and how we were beginning to see the possibilities of generating change.
The design of the Project was and is unitary, but each school has individually chosen the times and methods with which it is participating.
In the AEPIC Project, the wager was, and still is, on the fact that each stakeholder is
engaged with the intention and the desire to be an interlocutor, a holder of knowledge, capable of questioning experiences and questioning themselves.

Professional development strategies
When meeting together to talk about the rights of children, and of people in general, the right to education for all, or about the theories and values of reference
mentioned in international documents, we might imagine being, even between
different cultures, in complete harmony. We can easily believe that there are no
significant aspects that could be called into question. In our opinion, however, it
is essential not only to have conversations but to enter together into the practical situations in order to better understand the attributions of meaning that each
individual is placing at the centre of his or her work, to highlight and explain any
doubts, to reflect starting from concrete traces, and to give value to diversity.
It often happens in educational experiences, also prompted by virtuous intentions
or by objective limits, that there is inconsistency between the theories adopted
and declared as reference and the practices carried out on a daily basis with the
children, among the teachers, and with the parents. We thus chose, in mutual
agreement, to initiate the first contacts by making on-site visits, with the aim of introducing ourselves reciprocally between the institutional representatives of each
pilot school involved and the representatives of the AEPIC Project.
We were aware that the dialogue and the exchange of experiences corresponded
to the need to talk about ourselves, but also to “decentralize” ourselves, in order
to foster good relational and exchange dynamics, opening to new visions and imaginings. In an exchange between experiences, each individual is enriched, even
if the outcomes are not immediate. They are situations of reciprocal and formative acceptance that often help to identify diversified zones of common interest on
which it is possible to work.
Over time, visits with discussion were organized in the Palestinian schools, between the Palestinian schools, and in Reggio Emilia (on two occasions); professional development initiatives were organized to discuss issues using documentation created in some Palestinian schools that was still informal but was shared
with the entire group of teachers of reference for the AEPIC Project of each school.
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In Reggio Emilia, study days were organized on specific topics; for example, the
inclusion of children with special rights and the encounter between children and
reading, quantity, and number.
The reports related to the study visits in both Reggio Emilia and Palestine had different structures and formats depending on the contents to be highlighted. These
included written texts, PowerPoint presentations (also attesting to how photographic images and short videos can be used to document the activities carried
out), materials produced by the children, conversations between teachers, and
other reflections and considerations. All these materials were potentially interesting for stimulating discussions and dialogues between the schools.
A number of books published by Reggio Children that have been translated into
Arabic were made available as tools for stimulating dialogue and discussion.
The Project planning involved actions in a dialectical process that could not be
defined in advance in a sequential manner:
• the formation of an intercultural coordinating staff dealing with pedagogical,
administrative, and management issues, with office in Beit Jala, comprising
Italian and Palestinian personnel in a close ongoing dialogue with representatives of RTM and of the Reggio Emilia educational experience
• the formation of a multidisciplinary working group in Reggio Emilia, comprising
teachers, pedagogistas, atelieristas, and international cooperation specialists
• the formalization of a group composed of a supervisor from the MEHE Directorate and the directors and teachers of reference for conducting and developing
the Project in the Governorate of Bethlehem
• meetings in the schools to design certain environmental changes and to organize professional development events, aimed at sharing hypotheses of learning
proposals to experiment with the children
• meetings between the teachers of the pilot school to discuss and share their
experiences
• the design and organization of some prototypes of documentation for communicating with the parents, with colleagues, and with the children
18

•
•
•
•
•

study tours to Reggio Emilia, with institutional meetings and professional development meetings in dialogue with pedagogistas, atelieristas, and teachers
of the Reggio Emilia Approach
many and ongoing occasions of discussion and coordination between the
institutional and pedagogical reference persons in Italy and in Palestine, by
means of quarterly missions and/or monthly Skype calls
dissemination seminars in various Palestinian Territories conducted by AEPIC
Project representatives from Palestine and Reggio Emilia
exchanges between the schools of the Governorate of Bethlehem and the public schools of other areas of Palestine involved in the AEPIC Project
translation into Arabic of Everything Has a Shadow, Except Ants, a book published by Reggio Children that proposes an idea of research in teaching. The
book describes a project involving play, imagination, and science: an encounter between children and light – natural and artificial –, with the central focus
on the children’s hypotheses and provisional theories about shadows, their origin, and their possibilities. Shadows, immaterial companions of everyday life,
become a generator of discoveries and knowledge.

Guide for reading this book
The aim of this book is to support Palestinian teachers and educational specialists,
but also those of other cultures who have the desire to re-read their own experience in a perspective of exchange and dialogue with other contexts.
The book will be published in two in bilingual versions: one in Arabic and English,
the other in Arabic and Italian.
The book describes experiences carried out and still ongoing in the seven public and private Palestinian preschools designated as “pilot schools” because they
agreed:
• to design and experiment with a different idea of school, with environments
conceived and furnished to facilitate the children’s experiences of discovery
and learning in a daily process in which being actively involved and having exchange with others are fundamental
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•
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to give a more protagonistic role to the children, who are the true authors of the
construction of their own learning process in the relationships with other children
and with adults
to adopt a different idea of teacher training and professional development, continuous and field-based, centred on the strategic role of pedagogical documentation
to expand the intentional involvement of the parents in the daily life at school, as
they are recognized as important interlocutors in the educational experience.

The book is divided into three sections:
• the first, with institutional characteristics, introduces the meanings
and structure of the AEPIC Project
• the second seeks to describe the vibrant “footprints”
of the experiences carried out by the pilot schools in
dialogue among themselves and with the experience
of Reggio Emilia. In these footprints, the foundations
are laid for looking to the future and new prospects
• the third section includes the presentations of each
pilot school, which are important because they
highlight the different identities of the schools involved.
Our hope is to cultivate curiosity, wonder,
the desire to try things out, accepting the challenge
of not having an immediately satisfactory outcome,
but of having expanded the capacity to pose questions
to ourselves and to others.

Jolan, 5.3 yrs
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In the professional development of the teacher
it also is very important to listen to the children

The project helped us

to see the fun part of our work

		

and in fact we are having fun
To support the operation of change,

we adopted documentation as a strategy and a tool for developing it

The strategy is to look at things
from the point of view of the children

The children, in a group,
when they interact with the environment,
they think, they work, they discuss,
		
and they arrive at new discoveries

				

When we talk about an educational space,
we do not mean just the furnishings or the other materials present,
but above all the interactions between the ideas
		and the possibilities for play
to achieve a continuity of the educational process

We are giving the children the time to think, to create, and to talk.

We are giving them the freedom to ask questions, to wonder about things,

					to interact and exchange ideas with their classmates
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Excerpts from conversations among Palestinian teachers

> RETHINKING SCHOOL AS AN EDUCATIONAL CONTEXT

21

> RETHINKING SCHOOL AS AN EDUCATIONAL CONTEXT
What do we mean by “educational context”? In the Latin origin
of the term context we find the literal meaning of “weaving”,
of something woven together. In working on the educational
re-design of the spaces and the classrooms of the preschools
of Palestine, we set out to always examine the possibility of
creating a weaving of different threads that could hold together variation, rich possibilities of play and discovery, multisensory qualities of spaces, and personal and intersubjective relationships.
All this reopened reflections on the idea of educational project, creating a relationship between teaching and learning.
START OF THE
PARTICIPATED
INITIATIVE
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From the start of the AEPIC Project, the strategy was to rethink the spaces and their possible transformations, making
reference to the guidelines of the MOEHE for the criteria regarding the organization of the spaces and the educational
objectives of the preschools (cfr. ”Strategic plan for the educational sector 2014-2017 and 2017-2022”, subsequently included
in the “Professional standards for preschool teachers 2017”).
Then a number of visits were made to observe the activities
and the methods used for presenting the proposals, in order
to understand along with the teachers of the school the motivations for the choices made.
The desire to initiate the process of change from these aspects
not only has a functional connotation (reorganization leads to
improved functioning and use of the space and opens to new
possibilities), but above all has the intent to foster the discovery and development of a new vision of school, one that keeps
the children at the centre of the educational project.
The re-design of an educational environment, therefore, is not
only a spatial and organizational matter. It also involves and
makes reference to the educational relationships between

The re-design work involved the seven pilot
schools as well as twenty-two other public
schools from throughout the West Bank
identified in collaboration with the MOEHE.
These schools were involved by means of simple
renovation works, the purchase of furniture and
educational materials, as well as the professional
development of the teachers. The same concepts
of reference were also shared with these schools
by means of a participated initiative, creating
relationships between the schools.
All the images and drawings in this chapter come from experiences
in the Palestinian pilot schools
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and with those who inhabit these environments on a daily basis (children, teachers, and parents), the types of learning to
be promoted, and the most suitable materials for supporting
this project.
This ongoing process is supported by a number of questions:
Why do I choose to do it this way? How does this choice correspond to the needs and desires of the children of the class/
school? Does it correspond to the school’s mission today?
RE-DESIGNING
THE SPACE
OF THE SCHOOL

In designing the reorganization of the spaces, we shared a
number of concepts of reference that are also found in the
book Children, Spaces, Relations - Metaproject for an Environment for Young Children1.

We made reference to some keywords2 presented in the book that underlie the
philosophy of the Reggio Emilia Approach:
- The space in relationship and of relationships (child-children/child-space/
child-adult) that are activated between different experiences that can be carried out
- A rich normality made up of the combination of different elements that are simple but not superficial
- An environment that is flexible, transformable, and open to the modifications
made by the children’s independent learning processes3
- Multisensoriality, viewed as a quality of an environment resulting from the
forms of the spaces, the organizational functionalities, the soft qualities such
as light, colours, acoustic conditions and microclimate, tactile effects, and materials present.

Sama, 5.7 yrs

The book describes research carried out by Reggio Children and Domus
Academy of Milan on the quality of the school environment, edited by Giulio
Ceppi and Michele Zini.

1

2
3

Ibid., pp 9-27
Ibid., p 19
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In observing the spaces and deciding how to re-design them and re-imagine them,
we adopted a number of tools of analysis suggested in the Metaproject. They are
points of reference on how to adapt a school environment to the different and
specific educational projects 4.
In particular, we referred to:
Looking at the relational forms
• recognizability of the spaces dedicated to different languages conceived in
contemporaneous relationship and each with its own identity
• horizontality: each space has its own importance and a shared role that creates a democracy of the functions and of the social relations
• transformation and flexibility: the space envisages changes and holds traces
of short- and long-term experiences carried out by adults and children
• atelier laboratory: the space dedicated to discovery by research and experimentation with a variety of materials
• school as a laboratory of autonomous learning of each child in relation to the
other children, to the adults, and to the different materials
• inside-outside relationship, the ability to bring the knowledge and interests
of the children into the classroom and to “sense” the outside life in the classroom
• communication as the premise for research and discussion that supports the
relationships between children, teachers, parents
Diffuse multisensoriality
• light seen in relation with sources of both natural and artificial light that can
also be considered in relation to each other
• importance of technological instruments, including digital ones
• colours and polychromatics
• research on an overall variety of colours, tending toward a final harmony and
leaving possibilities to the children to add other coloured marks with their
drawings and their creations.
4

Ibid., p 36
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These different characteristics considered in the contexts also
propose a reflection on the structured and unstructured materials, on the variety of materials (wood, plexiglass, fabric),
and on the relationships between them. Research is being
carried out on interesting materials, even though they may
not be designed for exclusive use in schools: materials coming from everyday life, scrap materials from craft and industry,
and natural materials.
We reflected on the possibilities and qualities offered by each
material, and by its relationship with other materials, that
would make it suitable for the educational experiences. This
choice generated paths of learning that were not predetermined and “one size fits all”, and fostered paths of research
that lead to unexpected meanings and new solutions.

MATERIALS
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Some guiding points were identified for determining and evaluating the existing qualities of the spaces and subsequently
understanding how to re-design them.
• What identity is imagined for the new space?
• What qualities are present (e.g. light, colour, material, spaciousness)?
• What learning processes could be supported?
• How can the reorganization of the spaces foster educational
experiences different from those traditionally proposed in
Palestine?

Na’eem, 5.8 yrs

DESIGNING
THE CHANGE

Lana, 5.6 yrs
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Atelier/laboratory

Entrance
Re-designed spaces
in the pilot schools

Classroom
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Materials
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THE IDEA OF
LEARNING

Each space in the preschool “speaks” and contributes to a unitary educational
project that is able to maintain the interweaving of relationships between and with
those who inhabit the spaces, the materials, the idea of learning, and the documentation. We began to hypothesize different possibilities for reorganizing the learning
activities in situations that would make it possible to convey a different idea of the
child and of learning: a child who is capable of thinking and expressing his or her
own ideas and not solely capable of replicating given knowledge transmitted from
the world of the adults. The children, sometimes alone and sometimes in small
groups, spontaneous or organized, are beginning to experience the process of discovery and the possibility of revisiting their experiences. They are starting to work
on meanings and concepts, not just on the execution of pre-packaged tasks with
only one possible outcome or on individual learning that replicates the knowledge
of the teacher.
Elias, 5.7 years old
The clouds come from the
sea and let their children
go down to the sea, they fill
their bellies with water and
then they go back up, and
when they’re going up they
bump into each other and
they start to cry, so the rain
comes down
Nizar, 5.5 years old
I drew a boy and I coloured
him. The sun now is behind
and the shadow [of the child]
came in front of him. So I made
the shadow black and I drew
an alphabet and I coloured it
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ROLE OF THE
TEACHER

The teacher does not disappear, simply leaving space to a
path of independent learning, but acts as an interlocutor
who is capable of circulating the knowledge that the children
are discovering or that they already possess. By providing
the learning contexts, the teacher offers spaces of research
around ideas and concepts, leaving the children free to explore new paths in autonomy.
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EDUCATIONAL
EXPERIENCES:
SUPPORTING THE
DESIRE TO LEARN

Also in the educational experiences with formal contents related to knowledge of the alphabetical and numerical codes,
we saw a desire to explore different strategies that could offer
the possibility to discover the complexity and the richness of
possible paths of learning. The teachers have begun to ask
themselves questions: What do we adults know? What do the
children learn also outside the school, in their families, from
television, from the relationship with other children who are
older or younger than them? What do we do at school with this
knowledge? How do we activate the children’s desire to discover the numbers and letters and how do we stimulate their
desire to communicate, the fundamental basis for all future
learning? The teachers have begun to engage in different areas
of research that over the course of the year have allowed them
to observe the children’s competencies, their questions, and
their difficulties. A number of schools accepted the proposal
to offer a space for messages where the children can discover
creative alphabets and create multiform messages to send to
their friends, as well as the proposal to equip a space for symbolic play and the shop, with
activities related to the world of numbers.

Majd, 5.8 years old: I don’t want to cut lots of letters, just two!
I want the Z and the R, and then I’ll stick them on and
draw some things under them.
Teacher: But can you do that word with just these two letters?
Majd: I’ll put them next to each other and it makes Zr
[she pronounces zer, which means ‘button’ in Arabic]
Teacher: But how will your friend know what this word means?
Majd: I want to attach a real button, that way he can see and
understand what word it is!

These experiences revealed the pleasure of learning and of being at school, for both the teachers and the children: the possibility to explore paths of learning connected to life provides
spaces of knowledge that are interesting and playful, that foster cognitive and emotional discoveries, both individual and of
the group, strongly interwoven with academic knowledge.

Agreeing on the price

Message space

Exploring writing in the construction space

Searching for numbers and letters to photograph
in the school

Writing attempts for the school sign
The word AL Hokomeyeh means Public School

A letter for a friend.
Zein, 5.2 yrs: I sent a letter for Wisam where I
wrote numbers, alphabets, and dots
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FORMS OF
DOCUMENTATION

In the development of these new paths of learning, the process
of documentation has become important as a tool for supporting the processes of change that are being implemented.
The schools are investing in documentation as a resource and
a strategy, and they are experimenting with different forms:
they collect photographs, drawings, words, and notes that
keep a trace of the life of the school and the learning experiences, putting them in dialogue with the entire community of
teachers, children, and parents.
It is a process of continuous evolution that is continuing to
stimulate reflection and change.

Display of a project on children’s writing in the classroom
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Display of a panel for collecting children’s drawings
and words

Space for collecting and archiving the messages written
by the children

Identification of the reading space also with photographs
that document the children’s experience

Collection of conversations between the children
while they are drawing

Documentation panels provide an opportunity for
discussion among teachers
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Someone wrote that the environment
should act as a sort of aquarium
which reflects the ideas, ethics,
		
attitudes, and cultures
of the people who live in it.
This is what we
are working toward.
Loris Malaguzzi, pedagogista
		

Documentation as an opportunity to see yourself again in the daily life with
friends and also in the meetings with the parents
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From left to right: Na’eem, 5.8 yrs; Lana, 5.6 yrs; Mohammed, 5.4 yrs;
Juman, 5.7 yrs; Jana 5.8 yrs; Lamar, 5.7 yrs.
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From the first dialogues conducted with the schools at the
beginning of the AEPIC Project, one of the objectives they expressed was the desire to encourage and facilitate the presence of the parents in the school and at the same time to
increase their participation in the education of their children,
also in relation to the learning contents. Traditionally in Palestinian schools, the relationship with the parents has focused
on informing them about the activities of the school and supporting greater awareness in parenting in relation to educational issues. Schools also offered concrete suggestions as to
possible educational indications for their children and sought
the participation of the parents as a support to the scholastic
activities, drawing from the skills they could offer. In the recent
meetings with the schools, they also expressed the desire for
family participation that would be more active and continual
over time.
The need was expressed to establish a deeper dialogue with
the families, a bridge between school and family that could
offer a space where the voices of both subjects could meet,
together with the voices of the children.
In launching this project, the main obstacle encountered and
stated by the schools was having to respond to the families’
request to teach contents and skills using standard teaching
materials that were the same for all the children (e.g. the use
of worksheets for learning how to write). It was important for
the schools to support, experiment, and be able to explain the
choice of innovative teaching methods that centred on the
children’s ability to be the protagonists of their own learning
processes.
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The teachers discussed how to begin to establish a dialogue
with the parents around these aspects, and in particular how
to highlight the central role of the children and their knowledge
and competencies. The schools tried carrying out a number of
experiences also in relation to their history and identity.
To foster this process, the schools used various methods and
strategies of communication.
While they began to experiment in the classrooms with different ways of “doing school”, increasing value was given to the
process of documentation, viewed as a tool that could support a possible search for meanings and at the same time be
of support to a different communicative strategy with the families and the community. For example, some schools chose to
place identifying signs designed and produced by the children
at the entrance of the school, with the aim to highlight the children’s protagonism and their ideas.

DIFFERENT
CHANNELS OF
COMMUNICATION
FOR HIGHLIGHTING
SOME OF THE
CHILDREN’S
LEARNING
PROCESSES

All the images and drawings in this chapter come from experiences
in the Palestinian pilot schools

Banner with the graphic
research of the 5- to
6-year old children,
located at the entrance
to their preschool in
Palestine
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Sign composed of letters
created by the children in
the yard of the preschool
class in a school in
Palestine

Thus the possibility began to take shape to have visible traces
of the work, the experiences, and the products of the children
in the preschool.
Other schools began by creating a welcoming environment
designed to highlight children’s play in small groups and the
relationships and exchange of ideas among the children, i.e.
everyday educational contents.
This choice gave the parents the opportunity to experience
and to see the everyday life of their children and to begin to ask
questions about the meaning of certain educational choices
promoted by the schools, also in relation to how children learn.

Other schools created occasions of exchange with the parents,
allowing the families to come into the school and experience
the activities and the play time together with their children.
As a result of these choices, the role of the parent-as-spectator
to be informed was changed, instead the parents were invited
to live the school space with their children, to take an active
part in some of the learning paths, and also to support a dialogue on topics related to the daily life of the class group and
of their child.

Tables set up during an
open house to show
the experiences taking
place in the school

Some schools involved the parents in projects at home with
their children. For example, the adults were asked to draw pictures of a game from their childhood and the children were
asked to draw the games that they enjoy the most now, which
generated dialogue and the possibility to share memories and
passions, creating a bridge between home and school.

Space for school-family
communication and space for
displaying documentation

35

> SCHOOLS, FAMILIES, COMMUNITY

Various events were also organised, such as open house
events and days spent together at school, where the aim was
to provide an opportunity for informal get-togethers where
the parents could share moments of joy, fun, ideas, suggestions, and concerns regarding the school and the education
of their children.
By creating a number of documentary materials (videos, PowerPoint presentations, collections of drawings), the schools
tried to make visible the change and the children’s knowledge,
with the aim to expand the possibilities of dialogue with the
parents.
The presence of a variety of materials and different types of
documentation also enabled the initiation of a different dialogue not only between teacher and parent but also between
child and parent.

Experiences of meeting and moments of participation in the
Palestinian schools
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DIALOGUES WITH
THE TERRITORY
AND THE
COMMUNITY

The schools also discussed how to present themselves to the
wider community to which they belong, in order to support
the rights of the children and promote the work of the preschools, since these schools are often considered less important and only functional for access to the primary schools.
The relationship with the community was recognized as an
important aspect to be cultivated over time and will be the result of constant and continuous work. Initial actions for implementing this process were identified. Some schools chose to
create presentation brochures showing images of the school
and children’s conversations. Others created posters and post
cards to be distributed in the shops and meeting places of the
villages and the communities, to support an idea of preschool
and of young children who are capable of expressing ideas
and representing them.

I thought that the preschool
should only have games and outdoor spaces
just for the children to play,
but after seeing the organization
of the classroom,
the materials, and the educational experiences,
I see the changes
in my child’s personality.
Now I am more convinced
that my child is learning and that
he has the right to learn at school.
A mother in a Palestinian preschool

The schools will continue to work in this direction, taking up a
challenge that is made up of questions and research.

Layan, 5.1 yrs
37

38

> DIALOGUES BETWEEN THE TEACHERS

Wajed, 5.7 yrs and Ritaj, 5.8 yrs
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> DIALOGUES BETWEEN THE TEACHERS
The reflections, considerations, and questions that follow were collected over
time and come from the writings and notes of the teachers at the Palestinian
pilot schools that emerged in various moments of the AEPIC Project.
How is your role as teachers changing?
What aspects are the most interesting and why?
- It wasn’t easy to imagine a change. We in Palestine had already declared that the
child is at the centre of our attentions, but now we have also tried to consider that
each child is at the centre of his or her own process of learning. We thought that
the teachers, who support this process, should not only transmit information and
explanations to the children, mainly asking them to repeat models that we adults
offer. We should motivate the children to explore and create, knowing that also the
organization of the surrounding environment can help them in this task.
- Before, I would tell the children how to do things; that is, I gave a sequence of instructions to follow. Now I rely on the dialogues, the explorations, and the experiences, and I give the children the freedom to think, to explore, and to express themselves.
- In the professional development of the teacher, it is also very important to listen to
how and what the children are trying to understand.
- Now we plan experiences that give the children the opportunity to express themselves in a more articulate and varied way, and the classroom is enriched with various spaces that encourage the different interests of the children.
- In trying to experiment at the same time with several different educational experiences in the classroom and/or the atelier, I rethought and modified my way of
working and above all my role in preparing the context itself and in connecting the
activities, giving continuity to an experience and leaving traces in order to continue
it (photos, drawings, constructions...)
- The AEPIC Project has also helped us to see the fun part of our work and to enjoy it
more.

What daily strategies are you implementing?
- In our tradition, we observe what happens to the children, but now we have accepted getting involved in the situations and this approach changes everything.
Now we are trying to play with and listen to the children and to be with them in the
situations.
- It is very difficult to formulate the right questions for opening dialogues and reflections while you are engaged in the experience with the children. I think one strategy
for asking the right questions is to experiment first directly with the children. For
example, if I do something new, I sit with them and try out what I have to do along
with them, observing them and also taking ideas from them. It is very important for
the teacher to keep the thread in searching for and proposing different situations.
How is the work with your colleagues changing?
- As teachers, we are very united in taking part actively in the Project. Now each
teacher works with the children on a specific experience and then we discuss with
the other teachers and there’s more exchange of knowledge among colleagues.
We work in a group to plan the activities of the children.
- Our relationships as teachers have changed. There’s more trust between us, we
interact more and we work better as a working group, we support each other, we
exchange ideas and we give each other support in looking for solutions to problems together.
- My attitude toward the other teachers changed when I noticed that dialogue and
the exchange of knowledge can facilitate the teaching process, there are fewer obstacles, and all this is also to the benefit of the children.

From the dialogues between the Palestinian teachers
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> FOCUS - Role of the teacher
The game of pretending
to be a spider
From an experience carried out with
two classes of five-year-old children
that lasted one month

During the construction of a spider web made of
various materials, the children introduce the idea of
creating a pathway.
The next day, the decision is made to use the
graphic language to give visibility to the idea of a
pathway in order to allow the other children to play
with it as well.

The teacher sets up a table for drawing with a
variety of tools and materials.
(Example: A3 and A4 size sheets of paper, strips
of white paper, and coloured markers with tips of
various sizes)

The teacher with the children recaptures
the memory of what took place the
day before. They review the comments
and ideas, and the children try out the
pathway again by walking it.
They highlight again some of the choices
made and share the first theories.
Teacher: But where do we have to enter
from?
Ibrahim: We have to agree on it. If
somebody else comes, we have to
leave a sign because everybody has to
understand how to play!
Ahmad: If they come to me, I’ll explain it
to them!
Oriana: Let’s put a marker and this is the
sign that says to start there!
Teacher: Ok, these are some ideas, but
can we also find other ways?
Oriana: I know how! We can put an arrow
on the floor at the entrance and at the
exit!

The children go to the drawing table and
try making the first arrows.
They cut out the arrow and position it at
the starting point, deciding to put it on
the tube and write "entrance", asking the
teacher to write the word so they can copy
it onto the arrow.
Teacher: But if someone doesn’t know
how to read, how do you let him know
that it says "entrance" and that this is the
spider game?
Rena: We can draw a spider!

Teacher: So how does the pathway
continue after the arrow?
Oriana: We have to draw it like a map!
The children begin to draw maps of the
pathway.
Teacher: So what do we do with these
maps that you’ve drawn?
Christian: Let’s put them all together!
They go back to the starting point to
understand what to do. The children
do not find a solution for keeping the
different maps together, so Ibrahim
proposes drawing the pathway directly
onto the large sheet of white paper on the
floor.
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> FOCUS - Role of the teacher
MAPS DRAWN BY THE CHILDREN

Oriana, 5.7 yrs

Natalie, 5.3 yrs

Christian, 5.6 yrs

Ahmud, 5.4 yrs

Reina, 5.6 yrs
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Ibrahim, 5.4 yrs

Ibrahim begins to trace the pathway with
a marker and uses a graphic strategy to
represent the jump: “line, space, line”.
The other children also leave their own
traces with different colours and using
different and original graphic marks.

> FOCUS - Role of the teacher

FOCUS

2

ROLE OF THE TEACHER

1
3

4

The teacher collects the symbols of the
pathway and copies them onto a sheet of
paper, asking the children: “What does it
mean when we come to this sign?”
1. Walk jump walk (Ibrahim)
2. This is the shortest way (Christian)
2. It is not allowed to enter here and you
have to go from another place (Oriana)

At a certain point, in the excitement
of trying out the pathway, the tubes
collapse. After an initial moment of
disappointment, the teacher reminds
the children that the pathway can be
reconstructed precisely because they had
drawn it.
The children agree to fix the pathway and
then show it to their friends.

• Highlights the ideas about
which the children are asking
questions
• Prepares the context
• Listens and facilitates the
exchange of knowledge between
the children
• Relaunches discoveries and
problems back to the children
• Is "inside" the situations with the
children
• Is curious to research together
with the children
• Supports the autonomy of the
children in their discoveries

3. Go around the tube and then go away!
(Oriana)
4. We turn around and around (Amru)
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> FOCUS - Role of the teacher
Constructing spiders
and spider webs with
the shadow of the body
From the drawn and constructed spider
webs, the children with the teacher have
a new idea, in continuity with the story
of the spiders: to become
a spider web with their bodies

While playing, they notice the projection of their
shadows and Mohammed, excited, says:
They’re the biggest of all!
The teacher says: How did you get to be so big? And
what if you wanted to get smaller?
Mohammed finds the strategy of getting closer to
and farther away from the screen, engaging his
friends in the game...
Mohammed teaches all the other friends the
discovery he made...
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Shadows of hands

Shadows of feet

Spiders walking

Shadows jumped over

Shadows measured

> DIALOGUES BETWEEN THE TEACHERS
What is happening in your relationship with the children?

Are there any indications that you would like to share with your colleagues?

- We discovered how interesting the children’s point of view is. It is surprising how
they know how to keep together different stories and experiences. We gave value
to the freedom and possibility for the children to act and to think, to the authoritativeness of their thinking, and this awareness enables us to continue an educational and teaching project over time and with a more relaxed approach to time.
- This way it becomes inevitable to ask open questions to give space to the discussions between the children also on different aspects of daily life, like friendship,
love, crowds... and this approach helps us to know ourselves better, while they reflect on the world and on their experience.
- Working in groups allows the children to resolve a problem together, when they ask
themselves questions.
- The idea of encouraging the children to explore independently and to share what
they learn with their peers promotes their knowledge very much. This process
makes them “knowledge providers” rather than “knowledge recipients”. Having
different materials and different options of choice allows the children to feel that
they are involved in the work spaces and also facilitates those children who we
define as “more active” and who are not very interested in teacher-led lessons.
- Our school is now constructed with the ideas and with the creations and products
of the children and not only of the teachers. Also, we discuss the activities with the
children and involve them in the planning process, and they can choose the activities they want to do.
- The children should have the possibility to leave their personal marks in the school,
traces of their discoveries, of their relationships and emotions. These choices also
help to promote the children’s respect for each other and the desire to take care of
the spaces, the materials, and the products, also those made by others.
- The activities do not finish in a short time and the proposals are not concluded by "tidying up". Now we leave traces of the children’s experience. This approach requires
a great deal of collaboration between the teachers and the auxiliary staff. It also has
to be explained to the parents. So it happens that the activities can be continued by
other groups of children and that in any case they can last over several mornings.
The time becomes slower and more available for searching for meanings.

- I noticed how supporting and encouraging the children to think and to exchange
ideas in the dialogues made them more enthusiastic in learning. In addition, to
foster learning and discovery, it is important to prepare a space with different possibilities for play and both structured and unstructured materials.
- It is important to change our teaching techniques, focus more on the children, not
anticipate too much, but rather try to develop some ideas starting from what the
children already know or ask about. Trying to pose questions in class that are generative.
- Giving the children greater freedom to express themselves. To do this, we listen to
them more, we concentrate together with them, and we welcome their questions
to investigate, interact, and exchange information among friends. We encourage
them to work in a group, to respect each other, to take care of their work, and to
explore and learn from the surrounding environment.

From the dialogues between the Palestinian teachers
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> DIALOGUES BETWEEN THE TEACHERS
What do we know about
friendship?
From an experience carried out over
four months with classes of four- and
five-year-old children, investigating the
theme of friendship using the graphic
and verbal languages
Through a number of conversations in
small groups, the children investigate the
theme of friendship, an important topic of
their daily life, and they use the graphic
language to represent their ideas and
theories. Drawing becomes an opportunity
for the children to reflect and think about
themselves as individuals in relationship
with others.

Zein: First thing, we find out their name, then we go
to the others and we love each other.
Ghazal: I come to school with my friends and we love
our school because our friends are there.
Taleen: Me and my girlfriends play together, we go
to everybody’s house, we go up the mountain and we
play in the fields and flowers.

I drew all my friends
who are coming to my
house for the party.
Rama, 5 yrs
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> FOCUS - Listening to the children

This is me with my friends going to school
and we’re happy.
And the flowers are happy too.
Taleen, 5.6 yrs

Liath: Friends travel together. Friends
also go together to the field and play with
the ball. We like playing a lot because
there’s more than one of us and we talk to
each other, too.
Zen: Friends are alike and they do things
that are alike and they wear colours that
are alike.

Rami: Friends go to visit each other,
especially if their friend is sick.

FOCUS

Layan: We buy a present for each other when
it’s their birthday.

LISTENING TO THE CHILDREN

Mohammed: You have to become the same
as each other and study together, and when
we grow up we’ll become doctors and we’ll
help people.
Can friends argue with each other?
Wisam: No, there aren’t any problems if
you’re friends.

Me with my friend Lais,
we dress alike at school.
Zen, 5.5 yrs

Laith: Yes, only if we created a problem, we
argue, we hit each other, and the second day
we make up. Then we talk about why we hit
each other.

• The experiences of the children,
their curiosity, emotions, and
difficulties become experiences of
the school
• The interesting themes of the
everyday life of the children can
become questions to investigate
more in depth at school
• The children are legitimated and
supported in the discovery and
in the definition of their ideas,
supported by different languages
• The conversations between children
and teachers foster the reciprocal
relationship
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> DIALOGUES BETWEEN THE TEACHERS
How does the small group favour learning processes?
- If the children work together, they can experience and thus learn
many meanings and values while they are learning: taking part,
cooperating, making agreements, respecting the rules and the
game, helping each other, resolving problems, creating something
new... And this is also true for the adults.
- The documentation makes visible how the small group can reinforce the learning processes and give value to each child, allowing them to learn from each other. In the small group, each child
has the opportunity to express himself, to better explore the environment, to give value to the ideas and the words, and this allows
us teachers to observe how they are learning.
- The children in a group interact with their environment, they think,
work, discuss, and arrive at new discoveries, and all this helps them
to explore the reality in which they live, to get to know themselves
better, and to be enriched with the ideas of the others.
- Telling your classmates about your experiences is important because the children describe what they did and highlight their
knowledge on the concepts and the experiences they explored, or
they try to say what they did not do or what was difficult.

From the dialogues between the Palestinian teachers
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From horses made of wire
to animals in motion
From an experience carried out
with two classes of five- and
six-year-old children
that lasted one week

While Wajed positions the legs, Kasem
manages to bend the legs of his horse.
Wajed takes a cue from Kasem and bends
the pieces of wire around the body...Here’s
the horse!

Kasem and Wajed try making a horse
with wire. Wajed prepares the body with a
single wire, then selects four small pieces
of wire and positions them on the body to
make the legs.

> FOCUS - Learning in a group

Kasem, 5.6 yrs

Ritaj tries drawing a flower, some insects,
and some clouds that are moving.
Subsequently, they move to the
drawing space.
Kasem draws a horse that is jumping,
highlighting the jump with graphic
marks that represent the movement.
Wajed first draws
the horse stylized
using the same
structure he used
previously with
the wire...
Then he observes Kasem’s horse and
makes the second drawing.

Wajed, 5.7 yrs

FOCUS
LEARNING IN A GROUP
• Exchange of competencies
among the children
• Circulation of ideas
• Strategies for learning how to
learn

The next day, during the morning
assembly, the teacher asks Kasem to
explain to his friends the sculpture made
of wire and the drawing of the horse
jumping.
This sparks a conversation in the large
group, and the children, encouraged by
the teacher, decide to try representing
other animals in motion.

Teacher: How do we understand that these
insects are moving?
Ritaj finds another strategy for
representing the idea of movement by
drawing the same insect multiple times on
the sheet of paper.

Ritaj, 5.5 yrs
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> DIALOGUES BETWEEN THE TEACHERS
Why should we document the experiences of the children at school?
- To support the operation of change, we began to adopt documentation as a strategy and a tool. We tried collecting photographs, drawings, questions, and the notes
on what took place during the daily activity. We displayed them in the spaces inside
and outside the classroom. But it was not always clear what we could do with it.
- We think that documentation is composed of different aspects that are not easy
to apply, but that it’s important for all the school community, for the children, the
teacher, and the parents, but also for the institutions of the territory.
- We started to organize the documents for communicating with children and parents. The positive comments and amazement of the parents, the children’s pleasure in seeing themselves again and rethinking their own experiences of play and
discovery gave us ideas for thinking about how to further enhance the materials
displayed.
- The documentation helps us to assess some of the progress that the children have
made. It also helps us to plan, thinking about creative activities that encourage the
children more intensely.
- It helps us to open new horizons and to highlight what has been done.
- It makes us rethink our relationships between teachers and children: we have
changed our approach to the children.
- For the teachers, there’s the possibility to practice a kind of interactive teaching
and to activate a dialogue with the children and the parents using different tools.
- The documentation has value for the teacher and has value for the story and the
identity of the school. If the children’s work is displayed both in the classrooms and
in the outside spaces, the experiences carried out at school are given value and appreciated. Each child will be able to consolidate his or her sense of belonging and
his or her personal identity in relation to the place they live in on a daily basis; that
is, their school. The documentation allows the children to learn from each other, it
gives ideas to the other children, and it enriches the knowledge with the “voice” of
the other children.
- Thinking about the parents, the documentation supports their understanding of
the change taking place. They appreciate it especially because they read the words
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spoken by the children, they see their search for new meanings also by means of
the drawings...
Moreover, the parents are more informed about the activities of their children and
of the other children in the class, and this has further consolidated the bonds between parents and school.
How do you document?
- It is a good strategy to focus on one or two situations at a time, because that way
I can choose what to observe, how to support the children who are not used to
working in this way, and then by recording their voices, I can pick up the thread of
the work.
- We also tried recording the dialogues between the teacher and the children and/or
between the children themselves to keep a memory of the change.
And to construct the activities based on the traces we documented.
- Documentation has become a work tool that increases
the dialogue among colleagues, who are now more
aware of the children’s abilities. It is indispensable for
envisioning and constructing the activity based on
the results of the previous experiences.

From the dialogues between the Palestinian teachers

Toleen, 5.4 yrs

> FOCUS - Documentation of the experiences
Draw a friend
From an experience on the
theme of identity carried out
over five months in a pilot
school with small groups of
children in the two five-and sixyear-olds classes

FOCUS
DOCUMENTATION
OF THE EXPERIENCES

Perlanti, 5.6 yrs

The “draw a friend” project continued
for several months in the school with
the classes of 5- and 6-year-olds with the
aim to investigate the identity of people
with the children. While they think about
a friend, they are also thinking about
themselves and about the relationship
between them.
It is a complex context that raises a
number of questions and relationships in
the group of children.
The children chose to be drawn alone or
in pairs, seated or standing, situations
that also allowed an analysis of the
different points of view and the emergence
of different problems.

Andras, 5.7 yrs

Teacher: Zena, how would you like for
them to draw you?
Zena: What do you think about drawing
me while I’m standing up and from the
side?
(That’s kind of hard, say the other girls)
Teacher: How do you think we can draw
her? And where do we start from?
Perlanti: I see Zena while she’s standing
up from the side and I see her head like
half of a circle, it’s not a whole circle...
And I want to draw her nose coming out
a bit!
Toleen: Right! I want to draw her nose
and head kind of out, but I also want to
draw just one eye for Zena!
Teacher: Why do you draw just one eye?
Andras: She’s standing still on one side
and I can only see one eye, and I don’t see
the other one.

Toleen: I drew her hair in a braid, I drew
it like circles, one next to the other and
long!
Cristina: I drew Zena’s hair kind of
straight, I just drew one eye and her
eyelashes above it. I drew her mouth
smiling, too.
Teacher: Do you know how to draw Zena’s
hands?
Perlanti: I only see one hand for Zena and
I want to draw it again.
Andras: Me too! I only drew one hand and
one foot for Zena!
Cristina: I drew only one hand but two
feet because I see both of them.
Zena looks at the drawings… she’s happy
and laughs a lot.

• Tools for planning
• Strategy for giving value to,
relaunching, and going deeper
with the children’s ideas
• Tool for examining in depth
the role of the teacher and her
intervention during the activity

Cristina, 5.6 yrs
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> DIALOGUES BETWEEN THE TEACHERS
This year you have experimented with different situations of exchanging experiences. What do you think about that?
- Meeting experts of other educational approaches triggered a number of questions
in our minds and brought in new ideas and considerations, as well as the desire to
try and rethink our experience.
- The study visit to Reggio Emilia was very enriching. We saw and experienced things
in the field and we carefully observed that reality. The study visit was one of the
most enriching factors and it helped us to expand our competencies, to begin to
call into question some certainties tied to habit.
- We were exposed to a large number of competencies that made us rethink what we
could offer to our schools when we returned home.
- The teachers who went to Reggio Emilia for professional development prepared
dialogues for talking about their experience with their colleagues and we began to
meet weekly among all of us.
- Our encounters with the other Palestinian preschools have also been important.
Indeed, during these meetings we gained a great deal in terms of the working strategies of the adults, how to rethink the educational spaces... Also, we developed
new ideas that we documented and adapted in our own preschools.
- The exchange of experiences played a significant role: we benefited from the others’ ideas and experiences, and we exchanged opinions.
- When we participated in the meetings with the different schools, we found that we
had a lot in common. At the same time, each teacher had the possibility to enrich
her own experience. We learned new techniques and how to put them into practice.
We exchanged competencies.
- We believe that this exchange is fundamental for rethinking and imagining a unitary project for the preschools. By documenting this path as a unitary experience,
we can make it the subject of discussion not only in the district of Bethlehem but
also in other governorates of Palestine.

Meetings for professional development and exchange in Palestine

From the dialogues between the Palestinian teachers
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> DIALOGUES BETWEEN THE TEACHERS

Meetings for professional development and exchange in Reggio Emilia
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Ammar, 5.5 yrs
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Jamal, 5.4 yrs

> LOOKING TO THE FUTURE

Lionel, 5.5 yrs
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> LOOKING TO THE FUTURE
LOOKING TO THE FUTURE
By the pilot school Directors and the Supervisor of the preschool sector of the Directorate of Education in Bethlehem
The AEPIC project has contributed to defining and solidifying our vision of the school of the future. The aim of this vision is to support the idea of inclusive education that is able
to keep children, teachers, parents, and the entire community together as the protagonists.
REDEFINITION OF
AN EDUCATIONAL
PROJECT FOR
THE PILOT
PRESCHOOLS
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In support of this declaration and in initiating this project,
we began working in each school to redefine an educational project.
There are two elements of reference that are most significant transversally that we are examining in depth:
- Sharing a growing responsibility at different levels: within the group of teachers, in the relationships between
teachers, director, and all the staff of the school, and in
the relationships with the parents.
The ongoing exchanges among teachers enable them to
share their doubts, challenges, and discoveries in relation to the paths of learning. Between the teachers and
the directors, a permanent channel of communication
is being put into place for discussing not only management issues but also educational contents and vision.
In the relationships between the staff and the parents,
an open dialogue has been established, ready to collect
feedback and comments on the new strategies and visions.
- The thoughts and ideas of the children – as the heart
of the learning process and in parallel the relationships
between peers, with teachers, and with the surrounding
environment – are central nuclei for developing a new
idea of school. Dialogues with the children and among
them have now become a daily strategy. The children

discuss their interests while the teachers listen, observe,
participate, and coordinate.
A crucial emerging need is to define strategies that lead
to involving the children in the learning process and in
exploring knowledge. Thus the children are not considered merely “containers”, and their freedom in the possibility of making choices is highlighted.
We have identified two other specific and strategic components from the operational standpoint:
- The design and setup of appropriate educational contexts: an appropriately designed space can facilitate
children in making discoveries and creating meaningful
connections with life.
- Documentation as a useful and multipurpose tool for
keeping track of the learning process and as a tool of
dialogue for the entire school community.

> LOOKING TO THE FUTURE
THE EXCHANGE
OF EXPERIENCES
BETWEEN PUBLIC
AND PRIVATE
SCHOOLS

In the construction and definition of these educational projects, the focus on exchange has played a fundamental role
as a professional development strategy that promotes dialogue, involving an exchange of knowledge and experiences between the seven pilot schools and between them and
the schools of Reggio Emilia.
From a general standpoint, the creation of a new “round table” has opened channels of dialogue between our schools,
which operate in both the public and private sectors, and
had led to the identification of our seven schools as a pilot
nucleus for a new possible platform of shared work.
The different conditions, both internal and external, have
posed obstacles to the possibility of connecting such different realities, but this project has supported us in an attempt to overcome this situation, identifying our realities as
a positive starting nucleus with great potentials.
We have observed how each school is competent on a different basis in the field of early childhood education, and
the project we are carrying out contributes precisely to
highlighting the different areas of knowledge and the different strategies. Taking advantage of diversity rather than
seeing it only as an oppositional element or a creator of rivalries, is the first step of this “round table”. We feel it is of
strategic importance to be able to foster ongoing exchanges with different subjects. This condition has led us to open
up to new ideas; it has helped the staff to invent and adopt
new thoughts; it has given the possibility to engage in discussions on school issues. We also began working together
in order to understand how to try to resolve these issues,
thus benefitting from these new alliances and relationships.
This choice has also enabled us, within each school, to connect and discuss various issues, sharing comments with
each other and allowing innovative ideas to emerge that are
appropriate to the single contexts.

In describing the path we have undertaken, we can define
change as a process of improvement, development, and a
shift of the educational vision, of its procedures and strategies, in order to balance and harmonize the work in the
school.
For us, this process of change is neither trivial nor taken for
granted; rather, it requires a great deal of effort.
In each pilot school, we have adopted a different strategy
for enabling the beginning of change. Each school has begun to imagine a new vision with a new action plan that includes consistent steps in order to ensure the survival and
the success of this process.
Some schools analyzed the proposals and the ideas and
decided on the full involvement of all the teachers to work
on planning the change.
Considering that a change is only possible with the participation of all and with an understanding of the reason for
the choices made, we drafted an educational plan, also
with the support of the project staff, that would be consistent with both the objectives of our schools and with the
ideas of the people who work there. In the process, there
have certainly been objections and misunderstandings,
but we have also sought to give value to the group and to
negotiation on ideas and choices that could thus be shared.
Other schools have encouraged the process of change
mainly through those in leadership positions, who have
promoted the idea and the strategies of change among the
teachers, always keeping in mind the vision of their own
school.

INITIATION OF
THE PROCESS
OF CHANGE
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> LOOKING TO THE FUTURE

FUTURE VISION
FOR PRESCHOOLS
IN PALESTINE
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The path of change undertaken has led us to identify a number of elements as strategically interesting for beginning to
define a common future vision of early childhood education
in Palestine:
- Children are the building blocks on which our future will
be constructed. We want to raise generations who love to
explore, think, invent, and learn; who love art, culture, and
science. Realizing this goal will require the enrichment of
the school environment with suitable resources to allow
exploration and learning. If we are able to enhance the
quality of the educational environment, we will motivate
exploration, research, invention, and problem-solving.
Children certainly learn through experience and group exchange, hence it is essential for us to improve the environment and support the teachers in focusing on the importance of understanding the children and their potentials.
- The creation of laboratories and ateliers fosters many languages, with the desire to encourage the children to continue to discover and express themselves.
- The process of documentation of the children’s ideas is
an essential tool for being able to always keep in mind
their points of view; the documentation is a key tool of the
learning process and a vital resource for both the staff and
the parents.
- Giving value to the role of the parents is essential for continuing to work with the aim of creating a true synergy
among all the protagonists of the school.
- It is also our hope to dialogue with the primary school.
The preschool children, who are accustomed to having open discussions with the teachers, exploring and
learning through experiences, should also in the future
encounter the same view of the idea of the educational
environment.

To achieve all these objectives, we feel that the strategy of
change adopted up to now, which is centred on creating
dialogues between different participating schools, is the
most appropriate one, as it allows an exchange of experiences and contributes to the ongoing discussion around
knowledge-building.
Ultimately, the project interprets and encourages a vision
of the future. We hope that all this work enables our children to grow daily, to learn from their experiences, to explore their environment and to develop ideas.
This desire will be supported by the educational approach
centered on giving value to the many different languages,
the “hundred languages”, and the proposal of working on
the children’s creativity using different tools and instruments.
We are eager to offer a high quality education to our children, one that is supported by the best ideas and that can
help them build a better future.
We hope that what has begun in our schools can continue
in other schools and also at the other levels of school in the
Palestinian educational system.

Maya, 5.2 yrs
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Images of moments in
Reggio Emilia and in Palestine
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> PROJECT PARTNERS
RTM – Volontari nel Mondo
RTM is a non-governmental organization inspired by Christian values that has promoted international volunteering since 1973. Its mission is to promote people’s dignity,
safeguard their fundamental rights, and support communities in processes of sustainable development. The story of RTM is about encounters between people and cultures. It is the story of more than 400 volunteers who have devoted years of their lives
to respond to unmet needs and to prove that a more brotherly world is possible. RTM
operates by means of long-term projects in partnership with civil society organizations,
public bodies, local churches, and private individuals. More than 90 projects have been
carried out thanks to contributions received from public donors (Italian Government,
EU, United Nations) and private donors (CEI, foundations, businesses). RTM promotes
exchange between communities and territories. For this reason, the interventions favour the participation of actors in the region of Emilia-Romagna (associations, universities, local authorities, businesses).
In more than 40 years of activity, RTM has carried out international cooperation projects
in 5 areas of the world:
• Africa (Madagascar and Central African Republic)
• Latin America (Brazil and Bolivia)
• Western Balkans (Kosovo and Albania)
• Eastern Europe (Ukraine)
• Middle East (Palestine)
RTM carries out interventions in 5 main areas:
• Agriculture and food security
• Health and nutrition
• Early childhood education and schooling
• Development of local supply chains and fair trade
• Protection and promotion of women’s rights
In Italy RTM is engaged in awareness-raising activities in three main areas:
• Education for global citizenship
• Equal opportunity
• Critical consumption.

Zein, 5.3 yrs
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RTM in Italy
Via A. Fleming, 10
42122 Reggio Emilia
Tel.: +39 (0)522 514205
email: info@rtm.ong
website: www.rtm.ong
FaceBook: RTM – Reggio Terzo Mondo

RTM in Palestine
Al Sahel Street,
Saraseere site built
P.O. BOX 95, Beit Jala
Tel: +97 (0) 22749282
email: middleeast@rtm.ngo

> PROJECT PARTNERS
PRESCHOOLS AND INFANT-TODDLER CENTRES
Istituzione of the Municipality of Reggio Emilia
The infant-toddler centres and preschools of the Municipality of Reggio Emilia have
always been characterised by the modernity of their theoretical reflections and their
deeply rooted commitment to research and experimentation. These services translate
into everyday reality an educational project for children from birth to 6 years old that
is based on the image of a child equipped with enormous potential who is the subject
of rights, giving priority to observation and documentation of the learning processes,
and to exchange and discussion.
Other distinguishing features include: collegial and relational organization of work, the
importance given to the environment, the participation of the families, the relationship
with the culture of the city and the most vibrant experiences expressed by the national
and international research, and the presence of the atelier and the figure of the atelierista to enhance the children’s creativity.
Since October 2003, the early childhood services of the Municipality of Reggio Emilia
– which currently serve about 6300 children aged 0 to 6 years old – have been managed through a body called "Istituzione", which has pedagogical and administrative
autonomy, its own budget, and its own bodies appointed by the mayor. This project
reaffirmed the desire to maintain public management of the services and at the same
time to allow more autonomy and responsibility in the management of human and
economic resources, with a greater guarantee of consistency between the theoretical
orientations and the management and administrative choices.
The Istituzione is responsible for direct management of the 12 municipal infant-toddler
centres and 21 preschools and for the relations with the affiliated schools, the private
schools linked to the FISM (Italian Federation of Catholic Preschools), and the state-run
preschools.
The Istituzione also oversees the Documentation and Educational Research Centre,
the Video Centre, and the Gianni Rodari Theatre Laboratory, and promotes the REMIDA
Creative Recycling Centre.
Preschools and Infant-toddler Centres
Istituzione of the Municipality of Reggio Emilia
Via Guido da Castello, 12
42121 Reggio Emilia (Italy)
email: segreteria.istituzione@municipio.re.it
website: www.scuolenidi.re.it

REGGIO CHILDREN
Reggio Children s.r.l. is a mixed public-private company established in 1994 on the initiative of pedagogista Loris Malaguzzi with the support of a group of local citizens to
manage the educational and cultural exchange initiatives that had been taking place
for many years between the early childhood institutions of the Municipality of Reggio
Emilia and a large number of educators and researchers from around the world.
The company’s aims and purposes are inspired by the contents and the values of the
educational experience of the Municipal infant-toddler Centres and Preschools of Reggio Emilia, and its mission is to promote and disseminate high quality education.
The international recognition of this experience and the dialogue established over the
years with more than 140 countries and territories led to the creation of an important
international network composed of representatives of the countries (currently 34) that
have had long-standing and continuous collaborations with Reggio Children on the
organization of initiatives and activities.
Reggio Children, at the local, national, and international levels:
• organizes professional development initiatives (conferences, seminars, courses)
• promotes research projects in collaboration with other educational experiences, institutions, organizations, and universities
• carries out educational consulting activities with companies in various sectors that
are interested in enhancing the quality of their knowledge and production
• participates in cooperation initiatives with early childhood institutions in various
countries
• publishes books and other media, currently translated into 19 languages
• manages the travelling exhibitions The Hundred Languages of Children and The Wonder of Learning
• in collaboration with other promoting entities (Preschools and Infant-toddler Centres - Istituzione of the Municipality of Reggio Emilia, and the Reggio Children-Loris
Malaguzzi Centre Foundation), manages and coordinates the activities and projects
of the Loris Malaguzzi International Centre in Reggio Emilia, including the City Ateliers, spaces of research and exploration in which different languages intertwine
between play and learning.
Reggio Children s.r.l.
Loris Malaguzzi International Centre
Via Bligny 1/A– C.P. 91 Succursale 2
42124 Reggio Emilia (Italy)
Tel.: +39 0522 513752
email: info@reggiochildren.it
website: www.reggiochildren.it
Facebook: reggiochildren
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> PROJECT PARTNERS
MINISTRY OF EDUCATION AND HIGHER EDUCATION

LATIN PATRIARCHATE OF JERUSALEM - BEIT JALA

The Ministry of Education and Higher Education is responsible for the development
and supervision of schooling in Palestine during all its phases, including both basic
education and higher education.

History and objectives:
Founded in 1854, the first school of the Latin Patriarchate in Palestine, with the aim
to disseminate the message of faith, education and learning without discrimination
based on religion, gender, or social class.
The school is part of the Catholic Schools with the slogan “That they should know You”:
to make the Lord known to all, each based on his own faith and creed, with mutual
respect. The school is therefore open to all: Christians and Muslims indiscriminately. Its
message is academic and educational, striving to educate individuals in terms of moral, social, psychological, educational, and academic aspects, so that everyone knows
their duties and responsibilities, exercising their rights.
• to educate for the faith
• to guarantee education, stimulate reasoning, and excel in the educational and academic aspects
• to cultivate the principles of peaceful coexistence and mutual respect
• to safeguard the Christian presence in the Holy Land
• to cultivate the principles of democracy and the culture of openness and respect
for the right of others to a dignified existence
• to discover and cultivate the students’ talents and open new horizons for them by
teaching foreign languages.

Objectives:
• to offer anyone in the schooling age the possibility to receive a quality education
• to constantly improve the quality of teaching and learning
• to develop the human resources involved in the teaching field, in order to educate
Palestinian citizens who are competent and qualified, able to fulfil their duties efficiently.
Aware of the importance of the development of basic teaching training, and of the improvement of its quality and of the standards for university instruction, the Ministry has
carried out a process of training and qualification of teachers aimed at the creation of
the necessary educational base that is able to accompany the children of Palestine
into the contemporary world of information and technology.
Vision:
• the preparation of Palestinian citizens who are proud of their nationality, their
country, and their culture, who can contribute to the rebirth of the society, who
rely on knowledge and creativity to understand the developments in science and
technology in order to be capable of competing in these fields, who are open to the
different international cultures and able to build a society based on gender equality, human values, and religious tolerance
• continuous improvement of the educational system, which is accessible, flexible,
with different levels, adequate, efficient, continuous, and of high quality, and that
responds to the local needs.

Al-Ma’ahed St., al-Masyun, Ramallah – Palestine
Tel: (+972) 2969387
email: moe.geducation@yahoo.com
website: http://www.mohe.ps
Facebook: Palestinian Ministry of Education
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Work criteria:
• to monitor in detail the academic performance of the students
• to ensure completion of the official academic programme
• to take advantage of the technological revolution and of the evolution of means of
communication
• to offer the best and most modern methods of learning
• to take advantage of globalization and openness in order to create collaborations
that contribute to the achievement of the objectives
• to employ and develop human resources: workers, teachers, administrative staff,
and to contact the family members and donors to guarantee economic resources.

Al-Manshiye, Beit Jala – Palestine
Tel-Fax: 02-2742624/02-2764602
email: suhaildaibes@hotmail.com - info@latin-schools.org
website: www.latin-schools.org
FaceBook: Latin Patriarchate School - Beit Jala PAGE

> PROJECT PARTNERS
GREEK ORTHODOX PATRIARCHATE OF JERUSALEM

GREEK CATHOLIC PATRIARCHATE OF JERUSALEM

Al-Roa’a Orthodox Institute
Founded in 1993

The Greek Catholic Patriarchate School – Peter Nettkoven – Beit Sahour is a mixed private institute founded in 1966. It follows the Greek Catholic Patriarchate of Jerusalem,
which is the sole point of reference for all academic and management matters, and is
represented by the Greek Catholic Deputy Patriarch of Jerusalem. From the founding
of the school, the aim was both to create jobs and to offer quality instruction to the
students. The Institute applies the curriculum approved by the National Palestinian
Authority; it teaches English and German; it offers high quality teaching in step with the
times and is focused on students’ growth by means of diversification and enrichment
of the scholastic programmes. In this way it contributes to the education of new generations who are aware of the importance of education and work, with the moral and
spiritual values belonging to the nature of our people, their history and civilization,
with the aim of serving the society.

Objectives of the Institute:
•

to serve humanity – for children and youth from 3 to 18 years old

•

to improve the quality of instruction

•

to develop the capacities of learning and education, sports, art, and extracurricular
activities

•

to develop a national consciousness (instilling the concepts of belonging, participation, dialogue, love for the homeland, etc.)

•

to promote Faith in God, coexistence, forgiveness, love, respect, and mutual acceptance among religious beliefs

•

to create a strong and thinking generation of young people who are able to confront difficulties, to take charge of their own development, and to contribute to the
development of the society and its progress.

Al-Ra’awuat St. – Beit Sahour – Palestine
Post Office Box: 256
Tel: +972 2 2772042 - Fax: +972 2 2774332
email: shepherds_h_s@yahoo.com
website: shepherdshighschool.psce

Vision and objectives:
To offer all students an education in line with scientific and technological progress, in
harmony with the values and principles of the society.
•

to offer advanced and authoritative educational guidance, competent teachers
and educators, distinct services in the scientific, cultural, educational, and spiritual
fields

•

a fundamental component of the process of teaching and learning, for the enhancement of the students’ competencies and the development of their creative abilities, is to stay in step with technological development, by means of programmes
with high academic standards, and through extracurricular activities

•

to make use of the school’s own resources in coordinating all the parties involved in
the educational process, highlighting modern educational strategies and methods,
such as active learning and learning by discovery.

Mutran Jibrail Abu Sa’ada St. – Beit Sahour – Palestine
Tel: +970-2-2772424 / +970-2-2778544 - Fax: +970-2-2773525
email: sawsan@gcps.edu.ps
website: www.gcps.edu.ps
FaceBook: GCPSBS
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> PROJECT PARTNERS
IBDAA CULTURAL ASSOCIATION
The Ibdaa association, founded in 1994, was established among the alleyways of the
Dheisheh refugee camp, in a moment of particular suffering due to the occupation and
repression, when the camp was isolated and fenced in with barbed wire. The association was born of the need to find a place in which Palestinian children could recover
their childhood, which had been denied to them.
Objectives:
• to promote the development of the potentials of Palestinian children in the areas
of culture, art, health, sports, and academics, with attention to the women who
care for the children and youth
• to support mutual acceptance, eliminating any discrimination based on colour,
ethnicity, religion, or origin.
The Ibdaa preschool was founded in 1996 and was one of the first in the Dheisheh refugee camp. Entire generations have attended the school prior to enrolling in primary
school. For more than 20 years, the preschool has continued to improve and develop
the services and techniques for the good of our children.
It comprises two classes for 4-year-olds and two classes for 5-year-olds. In each class
there is a specialized teacher, in addition to the school director. The services are offered to the inhabitants of the refugee camp and the surrounding areas, taking into
consideration the situation and economic conditions, with low costs in order to provide a real support for those who decide to take advantage of the school.
The activities take place in the various environments and areas of the classroom and
have educational, artistic, and learning aims and objectives. The spaces are divided
into areas for imagination, art area, fairy tales, reading, construction, and a space dedicated to nature. These spaces undergo continuous development and are designed for
the needs of the children, with the aim to expand the services offered so that they can
be used by the children and their parents.

Dheisheh Refugee Camp, Bethlehem – Palestine
email: info@ibdaa48.org
website: www.ibdaa48.org
FaceBook:
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Rama, 5.8 yrs
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> A RENEWED COMMITMENT - FROM “AEPIC” TO “PACE”
A RENEWED COMMITMENT - FROM “AEPIC” TO “PACE”
Francesco Gradari, Program Manager for Western Balkans and Middle East – RTM
Thanks to the AEPIC Project, the Palestinian Ministry of Education and Higher Education and seven pilot schools in Bethlehem had the opportunity to learn about
the experience and the values of the Reggio Emilia Approach and to foster and experiment with making changes in their own schools, achieving results that were
unimaginable at the start of the project, especially as regards the use of the spaces
and the educational materials, the planning of the teaching activities, and the relationship with the families.
The wonder in the eyes of the Palestinian teachers while visiting the schools of Reggio Emilia and the changes they implemented when they returned home represent
the most precious legacy of AEPIC.
The decision made in 2012 to work with early childhood education in Palestine was
taken in full awareness that only long-term action in this sector would be able to
generate significant and lasting results.
Precisely for this reason, we learn with immense joy the news of the approval by
AICS (Italian Agency for Development Cooperation) for the new project P.A.C.E. Partnership for a New Approach to Early Childhood Education, promoted by RTM and
all the AEPIC partners.
Our heartfelt thanks go to AICS for the faith they have once again placed in our
organizations.
The PACE Project aims to capitalize and extend to the entire West Bank the results
achieved in the area of Bethlehem within the framework of AEPIC. The new project will make possible a new and more intense programme of professional development in exchange with the experience of Reggio Emilia in early childhood
education. The project will involve all the top officials of the Palestinian Ministry of
Education and Higher Education (Preschool Department), universities, and a sig68

nificant group of Palestinian early childhood settings (60 preschools, 30 new public
preschool classes, 15 private institutes).
The starting points will be both the high level of awareness and of ownership on
the part of the partners and the Palestinian actors in the sector and the wealth of
experimentation and educational experiences gained by the pilot schools of Bethlehem.
PACE sets the objective to support the Palestinian Ministry of Education and Higher
Education and the private educational institutions of the territory in the implementation of the new Law on Public Education, the Strategic Plan for the Educational Sector 2017-2022, and the National Strategy for Early Childhood Development 2017-2022,
related to the component of early childhood educational services.
In view of continuity with AEPIC, the new project aims to increase the quality, accessibility, and sustainability of the system of early childhood educational services in
Palestine, continuing to stimulate the public-private partnership.
Through this new action, our goals is to contribute to achieving the SDG 4 – Sustainable Development Goal in Palestine, supporting the creation of a preschool education system centred on the rights of the child, the quality of learning, the professional development of the teachers, and the possibility of access for the most
vulnerable segments.
Our commitment to generating new wonder and new changes continues…

> GLOSSARY
Glossary
Reggio Emilia Approach (page 5)
The Reggio Emilia Approach is an educational philosophy based on the image
of a child, and of human beings, who possess strong potentials for development and are subjects of rights, who learn and grow in the relationships with
others. This global educational project, which is carried out in the Infant-toddler Centres and Preschools of the Municipality of Reggio Emilia and has inspired schools all over the world, is based on a number of distinctive characteristics: the participation of the families, the collegial work of all the personnel,
the importance of the educational environment, the presence of the atelier
and the figure of the atelierista, the in-school kitchen, and the pedagogical coordinating team.
http://www.reggiochildren.it/identita/reggio-emilia-approach/?lang=en
Documentation (page 18)
Documentation is an integral and structural part of the educational theories
and practice, as it gives value to and makes explicit, visible, and assessable
the nature of the individual and group learning processes of the children and
of the adults, identified by means of observation, making these processes a
shared wealth. The educational experience that takes place in the infant-toddler centres and preschools acquires full meaning when the documentation
produced in progress is reviewed, reconstructed, re-signified and evaluated,
i.e. interpreted, in a context of exchange and with the contribution of different
points of view.
http://www.scuolenidi.re.it/Sezione.jsp?titolo=Progetto+0-6&idSezione=93
Atelier, Atelierista (page 18)
In the late 1960s, the decision was made to introduce a space called “atelier”
and an “atelierista”, a teacher with an arts background, into each preschool of

the Municipality of Reggio Emilia. In this way, the expressive and poetic languages became part of the process by which knowledge is constructed. The
Atelier thus became the place of research, invention, and empathy, expressed
by means of the “hundred languages”, which extend beyond childhood to include adulthood up to advanced age.
http://www.reggiochildren.it/activities/atelier/?lang=en
Loris Malaguzzi (page 31)
Loris Malaguzzi (Correggio 1920 – Reggio Emilia 1994), the founder of the Reggio Emilia educational philosophy, participated along with the Municipality
and many local administrators in the establishment and building of the network of municipal infant-toddler centres and preschools of Reggio Emilia.
http://www.reggiochildren.it/identita/loris-malaguzzi/?lang=en
The hundred languages (page 58)
The child, as a human being, possesses a hundred languages, a hundred ways
of thinking, of expressing himself, of encountering others by means of thinking that interweaves and does not separate the dimensions of experience. The
hundred languages are a metaphor for the extraordinary potential of children,
for the knowledge-building and creative processes, for the many forms with
which life is manifested and knowledge is constructed.
The hundred languages are to be understood as available possibilities that are
transformed and multiplied in the cooperation and interaction between languages, among children, and between children and adults.
It is the responsibility of infant-toddler centres and preschools to value and
enhance all the verbal and non-verbal languages, giving them equal dignity.
http://www.scuolenidi.re.it/Sezione.jsp?titolo=Progetto+0-6&idSezione=93
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Fostering relationships between adults and children in everyday
life: mothers and children play "musical chairs" in the courtyard of
a school in Palestine
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تعزيز العالقات بني الكبار واألطفال يف الحياة اليومية:
أمهات وأطفال يلعبون لعبة «الكرايس املوسيقيه» يف ساحة روضة مدرسة فلسطينية

